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: DMVIMNYY ONYP Relevant abbreviations:

IISCA: Interview-informed, synthesized contingency analysis 1m221wn NM5N MNP ,NMPT =PRI

BCBA: Board Certified Behavior Analyst
TNOM NMINMNN NN

EOQO: Establishing operation 011 0NN SR: Synthesized reinforcement 25w piynn

FCT: Functional communication training. 2 | EXT: Extinction nTnon
TOIVSPND NNYPN

TR: Tolerance response PPN NINN FCR: Functional communicative response
»MNIVPN ﬂ’b)]’SPND NanNn

BCBA: Board Certified Behavior Analyst CAB: Contextually appropriate behavior
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TBPD: Time-based progressive delay CBPD: Contingency-based progressive delay

2% NOOIDND TPNTTH NONYN MYN NN PIVTN NN

SBT: Skill-based treatment; consists of intermittent and unpredictable reinforcement of three life skills
(communication, toleration, and contextually appropriate behavior [also referred to as compliance))
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YN .(contextually appropriate behaviors CAB 1) 9UpH /NN NPIYNRIN MIANHN NN INNY ¥ .7
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Instructional control of stopping ongoing activity & relinquishing all positive reinforcers : CAB 1
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Instructional control of a few (1-3) responses/time units of cooperation within multiple relevant activities : CAB 4
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Instructional control of 1-12+ responses/time units of cooperation w/in multiple : CAB § afbl‘P;W;
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DYV N TPHNND NI NIDNY DIV DIV

DMYINIY NPND D91 (YoND) YTNN PT), PONNN DY DXNIWNN DYXI992 DINN T (9¥9) IONY NavN 971
MNTPNNY PIVIP 191,70 DININDN DIDVN YATYD NYITIN NPIMITINN NN DXPIDN DNY NI, JI1DVN DIVMY
INPVN PONNA DNPIVY DIV NON .TONNI XA TYNY

MNY ,DINN DXA¥NY NPVHPK NYIIN OTPY MY TYHNL NI (1YN) MNND 397 280D NDVN NN PINY v .1
.DMNYN

synthesized establishing operation ©»251wn 0¥ DXNIN DY DIV 5 5% DNVYDA LIVO ¥ .2

NN MNTPNN 22 TN INY PN .(MN12WA DDV 120 NINGD) 1AW DAY 3 DIYD 8 MNSY DY LD Y8 v .3
NNMND NINY DIXXONN NN, T NYNIN IDVN TON TV NN DIV NIV DY NNHYWY 1IN TN ,INY
AN ,19 A5V NNOYND TY 21DVN NN IYNDY DN, THOW NNNIND NN DY 1NN DINOPA NNN/NNN IN NONN
MIPTNA MW AWUR D0N DY NNN TYRND GPTY 7P T RN DI .AWA/01A DIV NN MYMY INIX MY DN
MNY OYYVHR/NNND NAY> DIDVNY DINTNN NN, MINN DDA .MNYN NIV NIYY DY AN TN DM
PNNPNN DI NPHMIN NMIYN INKD P DXONN

D2°Y1N NN 12PWN? ,MONN NX DNPYHN DIRY NN IWINY DINYNN NN PONUNIN 190N PYHNN ToNna .4
ymw (synthesized reinforcers) ©a%wnn 0pINNN DX PADY ¥ 12WNI VINIP/ THM NN .DNOY DWIAPN

NN 1PN I9INDY,NNNNNDN NNMINDN DY NPINIVION ToNN2 ( honcontingently) »15n *n5a 19N M2
NNINNN NYIAS DIDTPHNN DOINDON NYNN
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PO YD ROY 21Y0 PP TY PN Yo o TN (Most-to-least)
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TN ,NTNIN RO TONN NN DMIWMN NX DIXNIYD 1D 10 .IDINNND NNNPNI YIXT MIAPYL DXIANWNN DPIVNN
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DN 9T D2MIOWN : NPNNPN ©DIN NV SKill-Based Treatment: Steps and Data Sheets

Step # MWwon Description
1 )XY y8a Conducted interview
2 81 Mannvwn Attended training
3 MMM Sw oM Ny Designed and initiated analysis
g | 172NN MHIMNNN NMYII DN 5w N »wnd Obtained zero problem behavior and high engagement in control context of functional analysis

Y23PNPNAN MNA NIPA DY IWPNN NNDNI MANNYN DY

g| MMMA nvYvY »wn> Adequately controlled problem behavior in analysis with an interview-informed, synthesized reinforcement contingency
MASWN PIVN IMYN — MPT IPRI DY MNP MIMNNN NPV NPIDN

6 DYNIN NNONA XY DNY DI NPIvS NNa> Developed protocol for out-of-practice-sessions time
. Initiated treatment within practice sessions (agreed on prompting procedures and responses to problem behavior in practice sessions)
(ONINN DY DNYON NNDNI, NNODN DD YWY, NNNINNN NMYIAD MIANM YPD MHN) NN DY DNYD NINDNI DIV NIV

8 NVIVA NIANN — TPLIVIPN NNYPN PN DY PN YW 15w ©»0Y Completed simple functional communication training (FCT)
9 125919 NANN — IIPIPNI NNYPN NN DY Ipn 0»0Y Completed complex FCT
10 PIDONY NRN NN 0»0Y Completed tolerance training
11 NIN2IY NNMINI NNTIND NAY NYVN NN TV NHMNN INND Designed contextually appropriate behavior (CAB) branches
12 M2y v Ny P Yy NVoWN NN »YnY CAB 1: Gained instructional control of stopping ongoing activity & relinquishing all positive reinforcers
.D»2APN DYPINN DY NN NTMYNIND NYA (NITVIN)

13 N2 SV N9551 Dy NVOYN NXR »Wn> CAB 2: Gained instructional control of transitioning to alternative area and readying to listen/learn
TS 7 DYPNY NN YNHN IIND

14 | NoOn oy nVow »wno CAB 3: Gained instructional control of a few (1-3) responses/time units of cooperation within a single, relevant activity
POIMNMDI NOIYO MDOYH NINDN ,NDIVI PNIY DY DT NITNY /MIANN DY O

15 7991 Dy NVOY »WNo CAB 4: Gained instructional control of a few responses/time units of cooperation within multiple relevant activities
POVINDT NP I9DN NN, NI NIOY SW 1NIT TMITN 7 MIANN DY VN

16 N 1-10 5y NVOw »wn> CAB 5: Gained instructional control of Z f0 10 or more responses/time units of cooperation w/in multiple activities
MDYA HY 12170 190N TINA N2 NIV DV 9T MITN /MIANN INY

17 CAB 6: Gained instructional control of 1 to 10 or more responses/time units of cooperation w/in multiple activities while being challenged
NN NIV NYI NNV SY NN 190N TINA NDIVA NIPY S 1A MITNY 7 MIANN INY IN 1-10 DY NOHYW PVND

18 Y NNMNN N1 NN 95 Nnovin Completed shaping of 2 CAB branches
19 WY NHRMNN NIY v Yy nowin Completed shaping of 3 CAB branches
20 DOXVTN DWIND LPIRN DY N550N /n1ayn Transferred effects to new people
21 DOYIN MMPN VPIRN S¥ NY55N 7 N1ayN Transferred effects to new locations
22 INY DININ AT MIWNY VPIRN DV NY5ON 7 NIayn Transferred effects across extended periods
23 MXHND NN Moapn »wind Achieved social validation of outcome
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization: Client Name: Skills Teacher: Supervisor: Consultant:
508709 nnvizn N Functional Communication Training
T3 TN 7ans w177 Progressively Changing Response Requirements
. Responses Reinforced Trial 1 Trial 2 Trial 3 Trial Trial 5 IR
Werite in specific form; note if form EO SR EO SR EO SR EO SR EO SR
Step Date changes within step
5 PB: PB Eng PB Eng PB Eng PB Eng PB Eng
INOYN HY Y11 1T VI DU MY 9T
8 NOIVS MIPYPNS PNNWPN Nann sFCR: sFCR Eng sFCR Eng sFCR Eng sFCR Eng sFCR Eng 55 5Y DN NORY YT NPPRPHA YW
8 7IDWIO INYENI INIINT 1Y SY 795077 sFCR Eng sFCR Eng sFCR Eng sFCR Eng sFCR Eng "N (EO) oyoin XN SN 7N 0110
I
s SFCR Eng | SFCR Eng | SFCR Eng | SFCR Eng | SFCR Eng SRypwn
8 sFCR Eng sFCR Eng sFCR Eng sFCR Eng sFCR Eng DN NOR
8 SFCR Eng | SFCR Eng SFCR Eng | SFCR Eng | SFCR Eng DATA COLLECTION
8 sFCR Eng sFCR Eng sFCR Eng sFCR Eng sFCR Eng N0 o EO Y nannn NN 9PN ’EO NN
8 sFCR Eng sFCR Eng sFCR Eng sFCR Eng sFCR Eng NN NN DN YOI JID ,NORNSY
nmn
8 sFCR Eng sFCR Eng sFCR Eng sFCR Eng sFCR Eng
8 sFCR Eng sFCR Eng sFCR Eng sFCR Eng sFCR Eng nmnnn oX ENG nx qpn SR nnn
I R
8 sFCR Eng sFCR Eng sFCR Eng sFCR Eng sFCR Eng PPN DY 0T 10290 TNNZ AYNINA
8 sFCR Eng sFCR Eng sFCR Eng sFCR Eng sFCR Eng | N DNX,N7M0N NHNNIND DY NYNIND DX
P9INEDNS PNNWoN Nann cFCR: DIVIY ¥, PN 28NN EO axna N any
9 ’ el qu:nm cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng ’nmsm nRMNND T R1S 1& R1
FCR E FCR E FCR E FCR E FCR E
9 NNYPNT TIT IV NOOW cFC ng cFC ng cFC ng cFC ng cFC g | nn | PNMH IHMINA TPV NYNIND DR
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng nHMNNN MY R2S W R2 owd v anp
9 ¢cFCR Eng | CcFCR Eng | CcFCR Eng | CcFCR Eng | CcFCR Eng naxnn
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng PIPY PIAD, 29V HI N2Y MADN MNY PV
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng 5 525 ©57I0 20 2 DWIN NG AT
.DNTPNNY 239
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng MIOIPN NN 2N
SHAPING CRITERIA
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng 3-51929 IR TY I 25W 551 INWUN
5 ,599 MIMNN NPYA XYY DXAPW D10
cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng | o myom mwatan nvunynn 5ova
? cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng VAT INN NN MANNYN ¥ IRNDXY
PN
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng DPINM VPO
5 PROMPTING & REINFORCEMENT
cFCR Eng | CcFCR g cFCR Eng | cFCR Eng | cFCR Eng | 1557, morsnw nox yn mmsnw npumnnn
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng 12PN 50PN
5 MNOYA ,NPNNPHN NN Y»1OH ¥ NYNNA
cFCR Eng cFCR Eng cFCR Eng cFCR Eng |  cFCR Eng | mywinws »ons oan onw »89 v won
9 cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng O Y10 PIDY WA POITY ,TPNNDYY NIANN
5 0N X NYID) NINN NMININNN NMYy2
cFCR Eng cFCR Eng cFCR Eng cFCR Eng cFCR Eng 9Y NY 19INT Y9 NN

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; s

FCR = simple functional communication response; cFCR = complex FCR
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization: Client Name: Skills Teacher:

Supervisor:
Consultant:

MUNT eI 210ox nann X Tolerance Response Training and Early Chaining

Progressively Changing Response Requirements
.. Responses Reinforced Trial 1 Trial 2 Trial 3 Trial4 Trial 5 NI
Werite in specific form; note if form EO SR EO SR EO SR EO SR EO SR
Step Date changes within step
10 CFCR or TR cFCR Eng TR Eng TR Eng cFCR Eng TR Eng YN 5Y Y101 7T YIDW DU 1T 972
s 5 5 TCR = TCR = — = — = — = 955y 0NN PIOND T NPNNIHN DY
10 210 Y IS TINVI) TWPT ¢ ng ¢ ng ng ng ¢ 1€ | )nn (E0) 0w oxn 51N Tina 99w
10 TR Eng cFCR Eng TR Eng cFCR Eng TR Eng .(SR) PN
10 cFCR Eng TR Eng cFCR Eng TR Eng TR Eng )
0N NOON
10 cFCR Eng TR Eng TR Eng cFCR Eng TR Eng DATA COLLECTION
10 cFCR Eng cFCR Eng TR Eng TR Eng cFCR Eng
nmn ox EO Y nannn nx 9pn ,EO nnn
10 TR Eng cFCR Eng TR Eng cFCR Eng TR Eng AP NANNN DX YO YO0 ,TPNNNY
10 cFCR Eng TR Eng cFCR Eng TR Eng TR Eng nm»Mn
10 cFCR Eng TR Eng TR Eng cFCR Eng TR Eng MmN or ENG nx 9pn SR nnn
10 cFCR Eng cFCR Eng TR Eng TR Eng cFCR Eng PIVNN DY 19310 12N TIIRD NYNIND
10 cFCR Eng TR Eng cFCR Eng TR Eng TR Eng
IN DNN NN NVMIND NMYI NYNIND DX
12 CFCR or TR or CAB 1 cFCR Eng TR Eng CAB1 Eng cFCR Eng CAB1 Eng | DwaY v, 91N 2802 X EO 2¥na iy
2l
12 2710 5w 380 INYS) WPnS TR Eng | CABIL Eng TR Eng | CABIL Eng | CcFCR Eng nMPN MLNNN T RIS KR
12 2290 P 5y 1) CAB1 Eng cFCR Eng CAB1 Eng TR Eng CAB1 Eng | N DNN, NND NNMINN N2Y2 NYNIND ON
NN Y R2S w R2 ow o v any
12 a. CAB1 Eng cFCR Eng CAB1 Eng CAB1 Eng TR Eng noINNN
12 b. cFCR Eng CAB1 Eng CAB1 Eng TR Eng CAB1 Eng
PPV PIAD, 25V HI NIY MADN MNY PV
12 c. CAB1 Eng CAB1 Eng TR Eng cFCR Eng CAB1 Eng 25¥ 999 DYV 20 5 DXWAT MY . NATY
12 d. TR Eng CAB1 Eng TR Eng CAB1 Eng cFCR Eng DM TPNNY 1Y
12 CAB1 Eng cFCR Eng CAB1 Eng TR Eng CAB1 Eng IPAOAIPN NN 295
12 CAB1 Eng cFCR Eng CAB1 Eng CAB1 Eng TR Eng SHAPING CRITERIA
12 cFCR En CAB1 En, CAB1 En, TR En, CAB1 En,
- - - £ £ 3-539°9) TWN TY TIDD 25V 552 INWUN
13 CFCR or TR or CAB 1 or CAB 2 TR Eng CAB2 Eng CAB1 Eng cFCR Eng CAB1 Eng 995 NNHMNN NPYA ROY DRI DMV
19IND MY MYITIN NMINPHN DIV
13 200 Sv 30 NINUD) WPns CAB1 Eng cFCR Eng CAB2 Eng TR Eng CAB1 Eng Y3t TINT ADYY TANNIWA W91 SXDLY
13 2290 21N 5V 197 CAB2 Eng cFCR Eng CAB1 Eng CAB2 Eng TR Eng 2N
13 NP9 M2 NYIIN cFCR Eng CAB1 Eng TR Eng CAB2 Eng CAB2 Eng P YO
13 a. TR Eng CAB1 Eng CAB2 Eng cFCR Eng CAB2 Eng PROMPTING & REINFORCEMENT
13 5| caAB1 Eng cFCR Eng | CAB:2 Eng TR Eng | CAB2 Eng | 127, ININDY NTN N MDY NPRMNNN
3PN HMIV PN
13 c. CABL1 Eng cFCR Eng CAB2 Eng CAB2 Eng TR Eng | "M1oya ,nyimynn »vad y»od v nonna
13 d TR Eng | CAB2 Eng | CABI Eng cFCR Eng | CABI Eng | DYV 10000 DSD DNW 295 ¥3) WHn
' DN YPD PADY WAT) PITY ,TINNDNY NN
CAB2 Eng cFCR Eng CAB1 Eng CAB2 Eng TR Eng 20N IR YA NN NRMNNN DY
13 cFCR Eng CAB2 Eng CAB1 Eng TR Eng CAB2 Eng 219% N7 12N 910 MY

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex F

CR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization: Client Name: Skills Teacher: Supervisor: Consultant:
Diversified Chaining Branch: 7/ New people: 7/ New locations: 7 Extended time:
Progressively Changing Response Requirements
Responses Reinforced Trial 1 Trial 2 Trial 3 Trial4 Trial 5 91
Werite in specific form; note if form EO SR EO SR EO SR EO SR EO SR
Step | Date changes within step
14 CFCR, TR, CAB 1, CAB 2, or CAB3 TR Eng CAB2 Eng CABI1 Eng ¢FCR Eng CAB3 Eng )97 5Y Y19N5 11D VIDW NWY Mt 972
s - 5 CAB = FCR = CAB = — = CAB = 955y 0NN PIOND T NPNNIHN DY
14 AP0 oY 388 INU) PN 2 il ng } ng ne ! "€ | 5y (EO) oyoan DRm H1In Tina 90
14 221N P 5Y 1) CAB3 Eng cFCR Eng CAB1 Eng CAB2 Eng TR Eng .(SR) pwn
14 N/ NTNOY MM NYIIN cFCR Eng CAB1 Eng TR Eng CAB3 Eng CAB2 Eng )
0N NOON
14 POYTR 230 /NI /NI GNUN TR Eng CAB3 Eng CAB2 Eng cFCR Eng CAB1 Eng DATA COLLECTION
14 NN MY TINI NMINMN 1-3 Y¥IN CAB3 Eng cFCR Eng CAB2 Eng TR Eng CAB2 Eng
nmn ox EO Y nannn nx 9pn ,EO nnn
14 CAB1 Eng cFCR Eng CAB3 Eng CAB2 Eng TR Eng AP NANNN DX YO 10D ,TPNNNY
14 cFCR Eng CAB2 Eng CAB1 Eng TR Eng CAB3 Eng nman
14 TR Eng CAB2 Eng CAB1 Eng cFCR Eng CAB3 Eng Mymnnn or ENG nx 9pn SR nnn
14 CAB3 Eng cFCR Eng CAB1 Eng CAB2 Eng TR Eng PIDNN HY I M2 TIND NYNINN
14 cFCR Eng CAB1 Eng TR Eng CAB3 Eng CAB2 Eng
IN DNAN,DNNN NNMINN NMYI HYNIND DN
14 TR Eng CAB3 Eng CAB2 Eng cFCR Eng CAB1 Eng | owao v, 7m0 asna v EO axna N ,any
1 CAB3 Eng | CcFCR Eng | CAB: Eng TR Eng | CAB2 Eng nAMNAN NHMNNN T R1S ™ R1
14 CAB3 Eng cFCR Eng CAB2 Eng TR Eng CAB1 Eng | W DNX, NHINKD NNMND NMY1 NYNINN OX
Y > >
1 TR Eng | CAB3 Eng | CAB2 Eng | cFCR Eng | CAB: B om0 o R28 Rz owo o e
14 CAB3 Eng cFCR Eng CAB2 Eng TR Eng CAB2 Eng
PPV PIAD, 25V HI NIY MADN MNY PV
15 CFCR, TR, CAB 1 or 2, or CAB4 CAB4 Eng cFCR Eng CAB1 Eng CAB4 Eng TR Eng 25 995 DY»0 20 5 DWW 3119 . MOTY
15 270 5 330 INUD) WPy cFCR Eng CAB4 Eng TR Eng CAB4 Eng CAB2 Eng DNTPNNY MaY
15
220N PiNK 2Y 1) TR Eng CAB4 Eng CAB2 Eng cFCR Eng CAB4 Eng IPAOAIPN NN 2995
15 XA NTNR5Y MM 1Y CAB4 Eng cFCR Eng CAB4 Eng TR Eng CAB1 Eng SHAPING CRITERIA
15 P12 230 /MYI /N9 NUN CAB1 Eng cFCR Eng CAB4 Eng CAB4 Eng TR Eng
3-539°9) WX TY TID 25V 552 INWN
15 MDY 7901 TINA MNN 1-3 y8an cFCR Eng CAB4 Eng CAB1 Eng TR Eng CAB4 Eng ,955 MNNINN NPYA XYY D1IAPIY D90
15 R Eng CAB2 Eng CAB4 Eng <FCR Eng CAB4 Eng | 122 MY910 MUImn npunynn palVR)]
T NN NN MANNYN W INNDNY
15 CAB4 Eng cFCR Eng CAB4 Eng TR Eng CAB1 Eng RPN
15 cFCR Eng CAB4 Eng TR Eng CAB4 Eng CAB2 Eng
DXPIND YO
15 TR Eng CAB4 Eng CAB2 Eng cFCR Eng CAB4 Eng PROMPTING & REINFORCEMENT
15 CAB4 Eng ¢FCR Eng CAB% Eng TR Eng CABL Eng 1991, MANNNY NN )1 MPINNHY NPNMNIN
MIPN H»IVIPIIN
15 CAB1 Eng cFCR Eng CAB4 Eng CAB4 Eng TR Eng | »moya ,nynynn yidad y»od v nvnna
15 ¢FCR Eng CAB4 Eng CAB1 Eng TR Eng CAB4 Eng | TMYINYI W90 DINNYD DNV 29T Y37 Wi
B DN YPD PADY WAT) PITY ,TINNNY NN
TR Eng | CAB2 Eng |  CAB4 Eng cFCR Eng | CAB4 Eng ADININ AP TINN NN 7MY
15 TR Eng CAB4 Eng CAB2 Eng cFCR Eng CAB4 Eng 2198 KD 19INI Y910 NN
15 CAB4 Eng cFCR Eng CAB4 Eng TR Eng CAB1 Eng

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex F

CR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization: Client Name: Skills Teacher: Supervisor: Consultant:
Extended Chaining Branch: / New people: / New locations: 7 Extended time:
Progressively Changing Response Requirements
Responses Reinforced Trial1 Trial 2 Trial 3 Trial 4 Trial I
Werite in specific form; note if form EO SR EO SR EO SR EO SR EO SR
Step | Date changes within step
16a CFCR, TR, CAB 1, 2, 30or CABsa | CAB5__ Eng ¢FCR Eng | CAB5__ Eng CAB2 Eng TR Eng 29PN HY Y0NS 1T YIDW NUY MY 972
s - 5 FCR = CAB = — = CAB = CAB = 955y 0NN PIOND T NPNNIHN DY
1éa AP0 oY 388 INU) PN ¢ ng ! ng ng — ne — "€ | 5y (EO) oyoan DRm H1In Tina 90
16a 221N P 5Y 1) TR Eng | CAB5__ Eng | CAB5__ Eng cFCR Eng CAB1 Eng .(SR) pwn
16a WA NPNRSY NI noon | CAB5__ Eng cFCR Eng CAB2 Eng TR Eng | CAB5__ Eng ’
0N NOON
16a POYTR 230 /NI /NI GNUN CAB1 Eng cFCR Eng | CAB5__ Eng | CAB5__ Eng TR Eng DATA COLLECTION
16a MMM 6N 1,35 cFCR Eng CAB2 Eng | CAB5__ Eng TR Eng | CAB5__ Eng
nmn ox EO Y nannn nx 9pn ,EO nnn
16a NMYI SV 190N TINa TR Eng | CAB5__ Eng CAB1 Eng cFCR Eng | CAB5__ Eng AP NANNN DX YO 10D ,TPNNNY
16a CAB5__ Eng cFCR Eng CAB2 Eng TR Eng | CAB5__ Eng nman
16a cFCR Eng CAB1 Eng TR Eng | CAB5__ Eng | CAB5__ Eng Mymnnn or ENG nx 9pn SR nnn
16a CAB5__ Eng cFCR Eng | CAB5__ Eng TR Eng CAB2 Eng PN SV DTN 2N TNIRD NYNIND
16a CAB5__ Eng cFCR Eng | CAB5__ Eng CAB2 Eng TR Eng
IN DNAN,DNNN NNMINN NMYI HYNIND DN
16b CFCR, TR, CAB 1, 2, 3 or CABsb | CAB5__ Eng cFCR Eng CAB1 Eng | CABs5__ Eng TR Eng | ©1w1Y v, p1vn 23na I8 EO 23ma
2l
16b 2790 5w 330 nws) wpns | cFCR Eng | CABIL Eng TR Eng | CAB5__ Eng | CAB5__ Eng nMPN MLNNN T2 RIS KR
16b 2200 PP 5V 1) TR Eng | CAB5__ Eng CAB2 Eng cFCR Eng | CAB5__ Eng | WX DNN, NHND NNMIND NMY1 NYNIND DX
MMNNN DY R2S W R2 owo v any
16b WNA DTS Mo novon | CABS5__ Eng cFCR Eng | CAB5__ Eng TR Eng CAB1 Eng nOINOA
16b POYTN2 2030 /NI /NI GNUN CAB1 Eng cFCR Eng | CAB5__ Eng | CAB5__ Eng TR Eng
PPV PIAD, 25V HI NIY MADN MNY PV
16b MNNN 10X 1,36 5 cFCR Eng CAB2 Eng | CAB5__ Eng TR Eng | CAB5__ Eng 29W 595 DY9PIP 20 3 DOWAT 1Y . MOTY
16b MY SW 1900 TINa TR Eng | CAB5__ Eng CAB1 Eng cFCR Eng | CAB5__ Eng .DNTPNNY MO
16b CAB5__ Eng cFCR Eng CAB2 Eng TR Eng | CAB5__ Eng
PIVIPN NN ANYD
16b cFCR Eng CAB1 Eng TR Eng | CAB5__ Eng | CAB5__ Eng SHAPING CRITERIA
16b CAB5 En; cFCR En; CAB1 En; CAB5 En; TR En;
— - - - — £ £ 3-539°9) WX TY TID 25V 552 INWN
16¢ CFCR, TR, CAB 1, 2, 3 or CABSc cFCR Eng CAB1 Eng TR Eng | CAB5__ Eng | CAB5__ Eng 995 NNHMNN NPYA ROY DIAPIY DNV
19IND MY MYITIN NMINPHN DIW
16¢ 200 SV 30 NINUD) WPnS TR Eng | CAB5__ Eng CAB2 Eng cFCR Eng | CAB5__ Eng Y31 TIND ADYY TSNNIYA W) SRDIY
16¢ »arn inp 5y 17 | CAB5__ Eng cFCR Eng | CAB5__ Eng TR Eng CAB1 Eng N
16¢ INA NTRDY NN NYION CAB1 Eng cFCR Eng | CAB5__ Eng | CAB5__ Eng TR Eng DPIND YPO
16¢ P2Y702 2030 /NIy /N9 GNUN cFCR Eng CAB2 Eng | CAB5__ Eng TR Eng | CAB5__ Eng PROMPTING & REINFORCEMENT
16c MNMA AP INDG 6,3,15 | CAB5__ Eng | CAB5__ Eng | CAB1 Eng cFCR Eng TR Eng | 7)) MDY AON N MMIDY NPRMINNN
3PN HMIV PN
16¢ MY YV 901 TN cFCR Eng CABL Eng TR Eng | CAB5__ Eng | CAB5__ Eng | »1Oya nvnnynn 1isad y»rod v nonna
16c TR Eng | CAB5__ Eng | CAB5__ Eng cFCR Eng | CAB2 Eng | DYV 20005 D3N DNW 2195 ¥3) Wi
ON YPO PADY UITI PITY ,TPRNNY NN
16¢ TR Eng | CAB5__ Eng CAB2 Eng cFCR Eng | CABs5__ Eng DINIR P NN NN 1Y
19N ND J9IN WA NN

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Data Sheet and Guide for the Skill-Based Treatment of Problem Behavior (Revised: May 2019; FTF Behavioral Consulting, Inc.)

Organization: Client Name: Skills Teacher: Supervisor: Consultant:
Challenged Chaining Branch: / New people: / New locations: 7 Extended time:
Responses Reinforced Progressively Changing Response Requirements
Werite in specific form; note if form Trial 1 Trial 2 Trial 3 Trial 4 Trial 5 NI
Step | Date changes within step EO SR | EO SR | EO SR EO SR | EO SR
17 CFCR, TR, CAB 1, 2, 3 or CAB6 CAB6____  Eng cFCR  Eng | CABé6____  Eng CAB2 Eng TR  Eng NOYN DY YO 1T YINOY NWY NT 972
17 ; rcr BB CAB = — - CAB = CAR = 95 Yy BN POND YT APNPPHN HY
POV I TNV 1P ¢ g 1 Eme ng —— ——  Em8 | 5nn (EO) jwan oron Hman 1ina oo
17 2200 PP 5Y 102 TR Eng | CAB6__ _  Eng | CAB6___  Eng cFCR  Eng CAB1  Eng .(SR) prwn
17 N/ NTNOY MM NYIIN CAB6____  Eng cFCR Eng CAB2  Eng TR  Eng CABé6____  Eng ’
0N NOON
17 PYT02 2030 /MY /N2 anwn CAB1  Eng cFCR Eng CAB6____  Eng CAB6____  Eng TR  Eng DATA COLLECTION
17 MXMNINPINL ,6,3,15 cFCR  Eng CAB2 Eng CAB6____  Eng TR  Eng CAB6____  Eng
¥ nmn ox EO Y nannn nx 9pn ,EO nnn
MY DY 1900 TINa TR Eng | CABé__ __ Eng CAB1  Eng cFCR  Eng CAB6____  Eng AP NANNN DX YO JID ,TPNNYY
17 NN DI DNINHDY NY2 CAB6____  Eng cFCR Eng CAB2  Eng TR Eng | CAB6____  Eng nmman
17
cFCR  Eng CAB1 Eng TR  Eng CABé6____  Eng CAB6____  Eng MynInnn ox ENG nx qpn SR nhn
17 1NY 0NN Challenges: CABé6____  Eng cFCR  Eng | CAB6___  Eng TR  Eng CAB2  Eng PIVNN HY 1IN N2 TIHIRD NYNIND
17 a. CAB6____  Eng cFCR Eng CAB6___  Eng CAB2 Eng TR  Eng
IN DNN NN NVMIND NMYI NYNIND DX
17 CAB6____  Eng cFCR Eng CAB1  Eng CABé6____  Eng TR~ Eng | owAb v, pivn asna X EO asna N ny
17 b. cFCR  Eng CAB1  Eng TR Eng | CABé___  Eng | CABé____  Eng nMSHN MmN T2 R1S N R1
17 TR Eng | CAB6____  Eng CAB2  Eng cFCR  Eng | CABé6____  Eng | WRNX, NNNN DNHNINN DY NYNINND OX
Y > >
17 c.| CAB6___  Eng cFCR  Eng | CAB6_ __  Eng TR Eng CABL Eng| WmnnnToR2SINR2 o7 o e
17 CABL Eng ¢FCR  Eng | CAB6____  Eng CAB2 Eng TR  Eng
17 PIPY PIAD , 2DV DI N2Y MADN MNY P
d. cFCR  Eng CAB2 Eng CAB6____  Eng TR Eng | CABé6____  Eng 15 595 DML 20 5 DX AN ST
17 TR Eng | CAB6____  Eng CAB1  Eng cFCR  Eng | CABé6____  Eng .DNTPNNIY 1Y
17 CABé6____ Eng ¢FCR  Eng CAB2  Eng TR Eng | CABé__ __  Eng
PIVIPN NN ANYD
17 cFCR  Eng CAB1 Eng TR  Eng CABé____  Eng CAB6____  Eng SHAPING CRITERIA
17 CABé6____ Eng ¢FCR  Eng CAB1 Eng | CABé6_ __  Eng TR  Eng
= 3-53399) IWN TY TIDD 20V 501 INWN
cFCR  Eng CAB1 Eng TR  Eng CABé____  Eng CAB6____  Eng 9595 THRMNN NPV K9S DAY 0990
17 TR  Eng CAB6__ Eng CAB2 Eng cFCR  Eng CABs__ Eng 19IND MY MYITIN NPNNPHN YN
T NN NN MANNYN W INNDNY
17 CABé6____ Eng ¢FCR ~ Eng | CABé6_ __  Eng TR  Eng CAB1  Eng 20N
17 CAB1  Eng ¢FCR ~ Eng | CABé6_ __  Eng CAB2  Eng TR  Eng
DPIND) YPO
17 cFCR ~ Eng CAB2  Eng | CABé6____  Eng TR Eng | CABs____  Eng PROMPTING & REINFORCEMENT
17 CAB6____ Eng TR  Eng CAB1I  Eng cFCR  Eng | CAB6____  Eng | 1227, MDY NIN N NNMISNY NPRMNNIN
17 2PN H»02 PN
cFCR  Eng CAB1 Eng CABé6____  Eng CABé6____  Eng TR Eng | syppya ,NPNNPNHN NINAD YOO ¥ NYNNI
17 TR Eng | CAB6__ __  Eng CAB2 Eng cFCR  Eng | CAB6____  Eng | TMWINYD Y915 DNIXN DNV 193 Y31 ¥nn
DN YD PADY WATI 1TV, TIRNDNY NANN
CABs___ B CFCR CAB. gl CaBs ___ R DI N AP MIHN MININAN TOYA
17 TR Eng | CAB6____  Eng CAB2 Eng | CAB6____  Eng cFCR  Eng 198 NI 19INT W10 NNIYIN

EO = establishing operation; SR = synthesized reinforcement; PB = problem behavior; Eng = Engagement; cFCR = Complex FCR; TR = Tolerance response; CAB = Contextually appropriate behavior
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Treatment Guide / Feedback Sheet (FTF Behavioral Consulting, Inc.)

Date: Treatment Step: Implementor: Observer:
Context Do: Don’t:
Child-led Be sure that many of your child’s . Refrain from placing any demands, including .A
time preferred items/activities are available instructions and questions (i.e., make it clear that you
Be available to and engaged with your . child is in charge and you will follow their lead)
(Their way) child (close in proximity, not distracted, and Refrain from correcting your child (including .B
providing Aigh quality attention in the manner providing feedback on past problem behavior) or the
(Sr interval) your child prefers) way they are engaging with an itemvactivity
Honor all reasonable requests for items, . Refrain from manipulating child’s toys, .C
your attention, or sayings/doing things a particular unless following the child’s lead
way Refrain from reacting in any (obvious) way to .D
Program ‘child-led’ for an appropriate . ANY inappropriate behavior; do not attempt to redirect
amount of time (i.e., at least 20 s); it should not the child following inappropriate behavior, and refrain
feel unnaturally short or long from offering choices or presenting different toys
If your child makes an unreasonable . following inappropriate behavior
request, deny and re-direct to the items that are
available
Adult-led Make it clear that you are in control by . Do not negotiate, argue, rationalize or cajole; .E
time delivering an instruction as you terminate Child- it is best not to respond to anything your child says
led time during this period to make it clear to him/her that they
(Your way) Deliver clear, concise instructions to . are not on “their way” and that the only behavior that
= your child (e.g., put the blue ball in the bucket) will be rewarded is compliance with your instruction
) (EO When delivering each instruction, use . (or the skills of functional communication and
£ interval) the 3-step prompting method: 7e// them what to toleration)
= do, (wait 3 seconds, show them what to do, (wait 3 Do not comply with child attempts to lead .F
& seconds) help them do it. instruction (e.g., “I want to clean up before I sit at the
= Only allow access to materials relevant table”)
bt to what your child is expected to do Do not present demands as questions/options .G
Z Only provide attention relevant to what . Do not react in any (obvious) way to ANY .H
) your child is expected to do (prompting within the inappropriate behavior, simply proceed with the 3-step
i 3-step method and praise for compliance) prompting or agreed upon alternative
-E Do not change the demand contingent on .1
7 problem behavior
Transition Moving from adult-led time to child-led . Do not foreshadow which skills will be .J
from time should only occur following one of these reinforced or how many demands will need to be
adult-led three skills: firnctional communication, completed prior to earning child led time (i.e., keep it
time to delaysdenial toleration, or compliance with your unpredictable)
child-led instruction/expectation following denial Do not change your plans in response to your .K
time It is important that each of the skills . child’s inappropriate behavior; namely, do not make
“payoff” some of the time. As such, always your expectation easier if problem behavior is
(the reward functional communication and toleration occurring (e.g. if your plan was to ask your child to
schedule) responses some of the time (1 out of every 5) complete 5 tasks before “their way,” do not change that
Similarly, sometimes surprise reward .M | plan to reward functional communication because they
| (the very small chains of compliance following a began to tantrum)
u“pred‘“at;lg denial (i.e., 2 compliances; e.g., “go take a seat™)
intermittent . ___ Prompt the communication or .N
contingency) toleration skills if they are not occurring (i.e., if
they are simply complying with all of your
requests); wait at least 30 s between prompts
N/A ifnot applicable  Scoring:
Place a checkmark if analyst/caregiver/staff interacted correctly given every opportunity (100%),
Place an ‘X’ if analyst/caregiver/statt did not interact correctly on all opportunities (<100%)
9% of items with checks: Child-led time: Adult-led time: Transition:
Notes:

—
—
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Back page Treatment Guide 7 Feedback Sheet (FTF Behavioral Consulting, Inc.)
Context Do Don’t:
Child-led A A
time
(Their .B B
way)
(Sr .C .C
interval)
.D .D
.E
Adult-led .F .E
time
N
=
g (Your way) .G .F
N
3 (EO
= .
= interval) H .G
=
b5}
= 1 H
=)
L
= J 1
19}
Transition K J
from
adult-led
to child- .L K
led time
(the
schedule) -M
(the
unpredictable N
& intermittent .
contingency)

Social Validity Assessment

Rate the extent to which you are satisfied with the outcomes of treatment?

Rate the extent to which you are satisfied with the reduction in problem
Rate the extent to which you are pleased with the skills the child/client has

Rate the extent to which you feel comfortable implementing the treatment at
this point?

1- not satisfied at all 7- completely satisfied

1 2 3 4 5 6 7

1- not satisfied at all 7- completely satisfied

1 2 3 4 5 6 7

1- not pleased at all 7- very pleased

1 2 3 4 5 6 7

1- not comfortable at all _7- completely comfortable

1 2 3 4 5 6 7

Additional Comments:

Development and eventual description of the PFA and treatment process can be found in these articles and
book chapters co-authored by Dr. Hanley. (Systematic replications of PFAs marked w/ *; additional evidence of its
treatment efficacy, marked w/ , and evidence of its effectiveness in yielding a socially-valid outcome, marked w 1.)
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Hanley, G. P., Piazza, C. C., & Fisher, W. W. (1997). Noncontingent presentation of attention and alternative stimuli in the
treatment of attention-maintained destructive behavior. Journal of Applied Behavior Analysis, 30, 229-237.

Hanley, G. P., Piazza, C. C., Fisher, W. W., Contrucci, S. A., & Maglieri, K. M. (1997). Evaluation of client preference for
function-based treatments. Journal of Applied Behavior Analysis (JABA), 30, 459-473.

Piazza, C. C., Hanley, G. P., Fisher, W. W., Ruyter, J. M., & Gulotta, C. S. (1998). On the establishing and reinforcing effects of
termination of demands for destructive behavior maintained by positive and negative reinforcement. Research in
Developmental Disabilities, 19, 395-407.

Hanley, G. P., Iwata, B. A., Thompson, R. H., & Lindberg, J. L. (2000). A component analysis of “using stereotypy as
reinforcement” for alternative behavior. JABA, 33, 285-297.

Hanley, G. P., Iwata, B. A., & Thompson, R. T. (2001). Reinforcement schedule thinning following treatment with functional
communication training. JABA, 34, 17-37.

Hanley, G. P., Iwata, B. A., McCord, B. (2003). Functional analysis of problem behavior: A review. JABA, 36, 147-186.

Cammilleri, A. P. & Hanley, G. P. (2005). Increasing varied selections of classroom activities. JABA, 38, 111-116.

Tiger, J. H., Hanley, G. P., Hernandez, E. (2006). A further evaluation of the reinforcing value of choice. JABA, 39, 1-16.

Wallace, M. D., Iwata, B. A., & Hanley, G. P. (2006). Emergence of mands following tact training as a function of reinforcer
strength. JABA, 39, 17-24.

Tiger, J. H., Hanley, G. P., Bessette, K. (2006). Incorporating descriptive assessment results into the design of functional
analyses: A case example involving a preschooler’s handmouthing. Educ. & Treatment of Children, 29, 107-124.

Baker, J. C., Hanley, G. P., and Mathews, M. R. (2006). Staff administered functional analysis and treatment of aggression by an
older adult with dementia. JABA, 39, 469-474.

Hanley G. P., Heal, N. A., Ingvarsson, E. T., & Tiger, J. H. (2007). Evaluation of a classwide teaching program for developing
preschool life skills. JABA, 40, 277-300.

Tiger, J. H., Hanley, G. P., & Bruzek, J. (2008). Functional communication training: A review and practical guide. Behavior
Analysis in Practice (BAP), 1, 16-23.

Heal, N. A, Hanley, G. P., & Layer, S. A. (2009). An evaluation of the relative efficacy of and child preference for teaching
strategies that differ in amount of teacher directedness. JABA, 42, 123-143.

Hanley, G. P. (2010). Identifying effective and preferred behavior-change programs: A case for the objective measurement of
social validity. BAP, 3, 13-21.

Luczynski, K. C., & Hanley, G. P. (2009). Do young children prefer contingencies? An evaluation of preschooler’s preference
for contingent versus noncontingent social reinforcement. JABA, 42, 511-525.

Luczynski, K. C., & Hanley, G. P. (2010). Examining the generality of children’s preference for contingent reinforcement via
extension to different responses, reinforcers, and schedules. JABA, 43, 397-409.

Hanley, G. P. (2010). Prevention and treatment of severe problem behavior. In E. Mayville & J. Mulick (Eds.) Behavioral
foundations of autism intervention. Sloan Publishing: New York.

Hanley, G. P. (2011). Functional analysis. In J. Luiselli (Ed.) Teaching and Behavior Support for Children and Adults with
Autism Spectrum Disorder: A “How to” Practitioner’s Guide. Oxford University Press: New York.

Heal, N. A., & Hanley, G. P. (2011). Embedded prompting may function as embedded punishment: Detection of unexpected
behavioral processes within a typical preschool teaching strategy. JABA, 44, 127-131.

Hanley, G. P. (2012). Functional assessment of problem behavior: Dispelling myths, overcoming implementation obstacles, and
developing new lore. BAP, 5, 54-72.

Beaulieu, L., Hanley, G. P., Roberson, A. (2012). Effects of responding to a name and group call on preschoolers compliance.
JABA, 45, 685-708.

Francisco, M., & Hanley, G. P. (2012). An evaluation of the effects of progressively increasing inter-trial intervals on the
acquisition and generalization of three social skills. JABA, 45, 137-142.

Luczynski, K. C. & Hanley, G. P. (2013). Preventing the development of problem behavior by teaching functional
communication and self-control skills to preschoolers. JABA, 46, 355-368.

Potter, J. N, Hanley, G. P., Augustine, M., Clay, C. J., & Phelps, M. C. (2013). Treating stereotypy in adolescents diagnosed
with autism by refining the tactic of “using stereotypy as reinforcement” JABA, 46, 407-423.

*+1Hanley, G. P., Jin, C. S., Vanselow, N. R., & Hanratty, L. A. (2014). Producing meaningful improvements in problem
behavior of children with autism via synthesized analyses and treatments. JABA, 47, 16-36.

Luczynski, K. C., Hanley, G. P., & Rodriguez, N. M. (2014). An evaluation of the generalization and maintenance of functional
communication and self-control skills with preschoolers. JABA, 47, 246-263.

Hanley, G. P., Fahmie, T., & Heal N. A. (2014). Evaluation of the preschool life skills curriculum in Head Start classrooms: A
systematic replication. JABA, 47, 443-448.
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Slaton, J. & Hanley, G. P. (2016). Effects of multiple versus chained schedules on stereotypy and functional engagement. JABA,
49,927-946.

Madden, G. J., Hanley, G. P., & Dougher, M. J., (2016). Clinical behavior analysis: A new approach to language, meaning and
therapy. In J. Norcross et al. (Eds.), APA Handbook of Clinical Psychology, Am. Psych. Assoc.: Washington D. C.

*tSlaton, J. D., Hanley, G. P. & Raftery, K. J. (2017). Interview-informed functional analyses: A comparison of synthesized and
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isolated components. JABA, 50, 252—-277.

*tGhaemmaghami, M., Hanley, G. P., Jessel, J. & Landa, R. (2018). Shaping complex functional communication responses.
JABA, 51, 502-520.
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synthesized contingency analysis. Behavioral Interventions. 1-17.
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